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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school 
	77

	Proportion (%) of pupil premium eligible pupils
	65 (84.4%)

	Academic year/years that our current pupil premium strategy plan covers 
	

	Date this statement was published
	November 2025

	Date on which it will be reviewed
	November 2026

	Statement authorised by
	Kate Luke

	Pupil premium lead
	Heather Gosling 

	Governor / Trustee lead
	


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£ 61950

	Recovery premium funding allocation this academic year
Recovery premium received in academic year 2023/24 cannot be carried forward beyond August 31, 2024.
	£0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
[bookmark: _GoBack]If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£61950


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	You may want to include information on:
· What are your ultimate objectives for your disadvantaged pupils?
· How does your current pupil premium strategy plan work towards achieving those objectives?
· What are the key principles of your strategy plan?


At North Star 240° we aim to ensure the gap being narrowed is supporting learners in meeting the aspirational aims identified in the Education Health and Care plans for each learner. 
We are committed to raising pupil achievement across the planned curriculum and supporting the wider developmental learning needs of our pupils which include their engagement with learning, communication strategies, social interaction, mental health needs and independence. All pupils have personalised provision maps that, linking with their Education Health and Care plans, identify their short-term targets and the provision that is in place to support them to meet these. These provision maps also ensure that intervention activities are integrated with the wider curriculum and classroom teaching and ensure that interventions are directed to the pupils who are most in need. We invest the pupil premium income in providing additional support, staff training and resources to enable school staff to better meet our pupils diverse learning and develop- mental support needs. 
We know that good teaching is the most important lever in improving outcomes for all of our pupils, especially those who are identified as disadvantaged and so we have a considerable investment in developing evidence-informed teaching and learning strategies. Alongside this we are ensuring that our investment in teaching assistants has the impact of improving outcomes by involving them in the development of teaching and learning whilst also developing their knowledge of trauma informed practice. 

A number of pupils have specific barriers to progress and additional needs that are not met through their core provision, and so a proportion of the Pupil Premium funding is set aside to meet these needs as they arise. This may involve engaging additional agencies such as mentoring services or therapeutic interventions such as integrated therapy.



Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Attendance 
Ofsted report and Safeguarding Audit and on going attendance records show the attendance of our disadvantaged pupils is below that of the other pupils. 

	2
	Levels of attainment in English and Maths; the majority of our disadvantaged pupils have gaps in their mathematical knowledge and skills and are working well below ARE. The Outcomes in accreditations for disadvantaged students are lower. Disadvantaged students should be inline with all students.  

	3
	Levels of literacy, in particular reading; the majority of our disadvantaged pupils have a reading age well below their chronological age. Only 59% of disadvantaged students made appropriate progress reading in 23/24. 

	4
	SaLT
Speech, language and communication needs as identified in their Education, Health and Care plans.

	[bookmark: _Toc443397160]5
	Prior attainment; the majority of our disadvantaged pupils are working below ARE. Pupils have missed large chunks of education before starting at 240, due to various reasons, such as lack of suitable placement, part time education, ALP etc…


	6
	Enrichment and cultural capital – PP students do not have a same opportunities outside school as their peers. Disadvantaged students should have many opportunities to experience a plethora of enrichment and cultural activities. 

	7
	A wide range of additional needs identified in Education, Health and Care plans that require a Therapeutic approach.
Ensure that there is a programme of therapeutic interventions planned to meet the needs of individual students

	8
	A wide range of social, emotional and mental health needs as identified through the Education, Health and Care plans and through safeguarding concerns.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Increased attendance.
	Disadvantaged pupil attendance is at least in line with that of other pupils and is above 90%

	Increased achievement across KS3 and KS4 accreditations  
	Our internal assessment data shows that pupils are making expected progress. Disadvantaged pupils’ attainment is at least in line with that of other pupils. Pupils should achieve KS4 accreditations in line with their ability. 

	To increase levels of literacy, especially reading.
	The gap between pupil’s reading age and chronological age is narrowed. Currently only 59% of disadvantage students are making appropriate progress. 

	For pupil’s speech, language and communication needs to be met.
	Speech and language assessments are completed with strategies shared with teaching and support staff. Evidence of strategies being used in the classroom. Pupils making progress in their speech, language and communication skills. This will be monitored through assessments carried out by the Speech and Language Therapist, the introduction of progression tools and speech and language strand of English assessments.

	All teaching and support staff engage and develop their teaching practice using evidence- informed models to deepen metacognition.

	All students receive high quality first teaching. Including opportunities to develop metacognition. 

Deep Dives show evidence-
informed teaching practice, teachers are confident about the development of their own practice, pupils’ progress is in line with expectations. Teaching assistant deployment is in line with evidenced based best practice.
Training is given to staff to equip them to teach students to develop deeper understanding. 

	Enrichment and cultural capital 
	All students are given opportunities to develop their cultural capital in many aspects, such as theatre trips, field trips, music lessons, equine visits etc... Visiting speakers and immersion into cultures. Every student should have an opportunity for off site visits

Evidence – tracking of cultural capital, clubs and competitions, attendance records of school visits. Swimming register. 

	Therapeutic needs of the students 
	Students can access a programme of therapeutic interventions planned to meet the needs of individual students.

	Individual pupil needs are identified and met in order for pupils to access the full curriculum.
	Provision maps show that the needs of individual pupils are being addressed and pupils are meeting their short-term targets. A range of strategies and interventions are in place to support individual pupil needs.




Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ £5000 per year over 3 Years
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Maths 
£1500
	White rose cost
TT rock stars cost

	2

	Diagnostic Assessment 
£1500
	Accelerated reader
Star reader
Creative curriculum
	2

	Staff CDP on metacognition 
£500
	Staff attended CPD on Metacognition and principles of effective teaching to develop high quality first teaching.
	2

	Development of CPD portal

	Costs of cover to release subject leaders to create materials £1500

High quality teaching and learning is known to have the greatest impact on student progress and so North Star Trust is developing a CPD portal to support the development of pedagogical skills in both teachers and support staff
The on-going development of the CPD portal will require release time for those writing the materials.

 
	2



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ £35,000 per year over 3 years
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Speech and language interventions.
£17,500 (50% funded out of Pupil Premium grant, 50% out of banding)
	The EEF have identified that overall, studies of oral language interventions consistently show positive impact on learning, including on oral language skills and reading comprehension. On average, pupils who participate in oral language interventions make approximately five months' additional progress over the course of a year. All pupils appear to benefit from oral language interventions, but some studies show slightly larger effects for younger children and pupils from disadvantaged backgrounds (up to six months' additional progress). Our approach uses a highly trained HLTA who is supported by a Speech and Language Therapist and a number of studies show the benefits of trained teaching assistants effectively supporting both oral language skills and reading outcomes.
	4

	Reading interventions
£17,500 (50% funded out of Pupil Premium grant, 50% out of banding)
	Our assessment data shows that there is a need to raise the level of reading for many of our pupils with average reading age of 8 across the school. The EEF identify reading comprehension strategies as high impact but caution that, “Supporting struggling readers is likely to require a coordinated effort across the curriculum and a combination of approaches that include phonics, reading comprehension and oral
language approaches …. careful diagnosis of the reasons why an individual pupil is struggling should guide the choice of intervention strategies.” The needs of all of our pupils are carefully assessed and a
range of support and intervention put in place as appropriate.
	3



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ £21,950 per year over three years
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Attendance Support Strategy
£2000
	Attendance is a key development for the school. As part of our attendance strategy, we want to build respectful relationships with pupils and families where attendance is a cause for concern. Part of this is developing personalised attendance plans through communicating openly and honestly with pupils and families about their expectations to improve school attendance. Linked in with this strategy is to liaise with other agencies working with pupils and their families to support attendance.
This strategy includes the employment of 2 members of staff, one to work with students in their homes with the aim of re-engaging them in their learning and the other to provide remote learning for those students who are unable to attend on- site.
	1

	Enrichment curriculum and Cultural capital visits, including music lessons.
£1,000
Swimming £64 per session 
£2,432
	Evidence suggests that the cultural capital passed on through families helps children to do better in school. The education system values the knowledge and ways of thinking developed by acquiring cultural capital, both abstract and formal. As adults, cultural capital helps individuals to network with other adults who have a similar body of knowledge and experiences, and who in turn control access to high-paying professions and prestigious leadership roles, for example in government.
Studies by organisations such as the Sutton Trust have probed this issue of how types of education and family background confer advantages on some children. The report Parent Power shows how wealthy parents buy in extra schooling (including in arts subjects) to push their children ahead of their peers in exams and to secure entry to more prestigious schools and universities. Projects such as The Class Ceiling have shown how recruitment into top professions, including banking and law, is made easier by the level of cultural capital of the applicants.
	6

	Social skills/ behaviour specialist

£5,418
	Well-developed social interaction skills are critical for developing positive self-esteem, building relationships, taking turns, conflict resolution and ultimately for acceptance into society.

Social and emotional learning (SEL) interventions seek to improve pupils’ decision-making skills, interaction with others and their self- management of emotions, rather than focusing directly on the academic or cognitive elements of learning.

SEL interventions might focus on the ways in which students work with (and alongside) their peers, teachers, family or community.

Whilst social skills interventions are tackled at school-level, we will tackle this through more specialised
programmes which use elements of SEL and are targeted at students with particular social or emotional needs.
	7&8

	Specialist, individualised provision for those identified as previously looked after or in a kinship arrangement or for those with specific barriers to progress and additional needs that are not met through their core provision.
£5,700

	The needs of vulnerable students are met and support is available for the family where needed. This funding allocation allows the school to respond to identified needs of individuals as they arise and provide support such as mentoring, work experience and therapeutic interventions. EEF suggests that Individualised instruction gives moderate impact for very low cost
however the data is based on secondary schools and so the findings are not easily transferable to our setting.

5&1


	5 Specialist, individualised provision for CiC
£3,900
	The needs of vulnerable students are met and support is available for the family where needed. This funding allocation allows the school to respond to identified needs of individuals as they arise and provide support such as mentoring, work experience and therapeutic interventions. EEF suggests that Individualised instruction gives moderate impact for very low cost however the data is based on secondary schools and so the findings are not easily transferable to our setting.

6&7

	Specialist resources and equipment such as sensory resources and ear defenders.
£1,500
	The goal of the fiddle toys is to help focus attention and improve learning ability and the research indicates that some children learn better when their
hands are active and funnelling
expandable energy in this manner
allows them to better focus on what
they are trying to learn.
According to Flushing Hospital
Medical Centre, in a recent case
study, the positive effects of fidget
toys were observed. The result was a
10% increase in certain academic
scores among students who used
fidget toys. Even more impressive
was that students diagnosed with
ADHD saw an increase of 27% in the
academic scores. The study
concludes that the use of fidget toys
can benefit the learning process in all
students but especially in those with
learning disabilities.
In addition to the improved learning
benefits, fidget toys can also reduce
anxiety and stress, enhance dexterity,
improve coordination and fine motor skills and assist in the development of muscles of small hands.

7&8



Total budgeted cost: £ £ 61950 per year over 3 years

Part B: Review of the previous academic year
Outcomes for disadvantaged pupils

	Challenge number
	Detail of challenge 
	Progress to December 2025

	1
Increased attendance.
	Attendance 
Ofsted report and Safeguarding Audit and on going attendance records show the attendance of our disadvantaged pupils is below that of the other pupils. 
	Attendance is still lower than average, however, there is upward trend in attendance. It is a high priority on the school development plan.
The reengage hub and outreach team have been established to work with our hard to reach students and to reengage those who have struggled in the classroom, there is a more therapeutic approach to teaching and learning. 
A number of students are working with our outreach team with bespoke timetables. The whole school attendance rate has increased as has the attendance of PP students. See table below. 

	 
	Term 6 
(23/24) 
	Term 6 (24/25) 
	Term 1 
(24/25) 
	Term 1 (25/26) 
	Term 2 
(24/25) 

	Overall 
	66.86% 
	69.84% 
	68.83% 
	71.96% 
	63.01% 

	PP 
	64.16% 
	68.23% 
	68% 
	70.91% 
	61.6% 




	2
Increased achievement across KS3 and KS4 
	Levels of attainment in English and Maths; the majority of our disadvantaged pupils have gaps in their mathematical knowledge and skills and are working well below ARE. The Outcomes in accreditations for disadvantaged students are lower. Disadvantaged students should be inline with all students.  
	Age‑Not‑Stage Implementation Summary
Your school has now embedded an age‑not‑stage approach across all subjects, supported by staff CPD on adaptive teaching to ensure every student can access the curriculum. This shift represents a significant cultural and pedagogical change, and the early indicators show mixed but emerging signs of impact.
GCSE Outcomes (2024/25 Cohort)
Although the full impact of the new approach is not yet reflected in headline GCSE outcomes, the picture includes several positive elements:
Overall attainment was lower than last year – a reminder that system‑wide changes often take more than one cohort to show measurable improvement.
Five students achieved qualifications in both English and Maths – securing these core subjects remains a priority.
Two students achieved five qualifications including English and Maths – demonstrating that some learners are meeting broader attainment thresholds.
All students secured a Post‑16 destination – a strong indicator of guidance, support, and student engagement beyond exams.
KS3 Progress
Early‑stage progress data at KS3 is more encouraging and suggests that the age‑not‑stage model is beginning to influence learning behaviours and foundational skills.
76.5% of students made progress in reading compared with 65% of PP students.
79.3% made expected progress in writing, with 67% of PP students meeting expectations.
These figures indicate that while the majority are progressing, disadvantaged learners remain a key focus group, particularly in literacy.
Assessment & Intervention Strategy
The school has invested in several tools to strengthen baseline assessment, targeted intervention, and independent learning:
WRAT 5 baseline assessments to support more aspirational target‑setting and clearer communication with families.
IXL used throughout 24/25 to identify and address gaps in mathematical understanding.
Times Tables Rock Stars introduced weekly to build fluency in core numeracy.
BKSB for Re‑Engage students, enabling flexible on‑site and off‑site learning for harder‑to‑reach learners.
Together, these interventions form a coherent package aimed at strengthening core skills and personalising learning pathways.
Current Year 11 Data Drops
The most recent internal data shows improved progress among the current Year 11 cohort. This suggests that:
The age‑not‑stage model is beginning to embed.
Earlier interventions (WRAT 5, IXL, TTRS, BKSB) are having a cumulative effect.
Staff confidence in adaptive teaching is increasing.
This is exactly the pattern you would expect when a major pedagogical shift is still in its early implementation phase.



	3
Increased levels of literacy, especially reading.
	Levels of literacy, in particular reading; the majority of our disadvantaged pupils have a reading age well below their chronological age. Only 59% of disadvantaged students made appropriate progress reading in 23/24. 
	Daily reading is embedded across the school, with all students accessing a dedicated reading session each day. Reading progress is closely monitored through regular STAR Reader assessments, ensuring that staff have up‑to‑date information on students’ reading ages and can respond swiftly to emerging needs.
Whole‑school reading outcomes show a positive trajectory. The average reading age increased from 8.9 years in Term 4 (2025) to 9.4 years by the end of Term 6. Targeted support for the lowest 20% of readers has been strengthened through the appointment of a reading intervention tutor. This group made an average of five months’ progress over the year, rising from 6.85 to 7.41 years. Although this remains below the whole‑school average, the upward trend demonstrates that interventions are having a measurable impact.
Curriculum development has further supported reading improvement. Specific, high‑quality texts have been embedded across English schemes of work, and all staff have received training in delivering the school’s reciprocal reading programme. Implementation is monitored by both the English Lead and the reading intervention tutor to ensure consistency and fidelity.
A cross‑curricular approach to reading has been adopted, with subjects such as Science and Humanities incorporating a broader range of disciplinary texts. This supports vocabulary development, comprehension, and students’ ability to access increasingly complex curriculum content.

Reading Deep Dive: Strengths
Effective KS3 Reading Implementation Three Key Stage 3 classes followed reciprocal and independent reading with strong consistency, demonstrating secure delivery of the medium‑term plan.
Adapted KS4 Reading Strategies Key Stage 4 classes used personalised reading resources to meet individual needs, increasing engagement and accessibility.
Strong Independent Reading Culture Students demonstrated effective independent reading habits, contributing to a literacy‑rich environment across the school.


	4
SaLT
	SaLT
Speech, language and communication needs as identified in their Education, Health and Care plans.
	Speech and language intervention tutor has been appointed. She is managed by Clinical services lead in ELT. An intervention timetable has been established and runs across the week. Attendance to sessions in good, the outcomes are regularly monitored 
Students are accesses according to their specific outcomes, to an annual assessment is fed back as part of the AR cycle to inform EHCP outcomes. 26 students receive SaLT sessions with a 90% attendance rate, if a session clashes with a trip it is rescheduled if there is capacity.
Oracy introduced as part of the English curriculum. New English schemes of work include speaking and listening activities and all students are now following the standards set out in entry levels, functional skills or GCSE English, where as in pervious years staff opted students out. Exam entries include speaking and listening. 

	5 Developing teachers
	Prior attainment; the majority of our disadvantaged pupils are working below ARE. Pupils have missed large chunks of education before starting at 240, due to various reasons, such as lack of suitable placement, part time education, ALP etc…

	A comprehensive series of staff training has been delivered to ensure that all students are receiving high quality first teaching. Including Principles of effective teaching and walkthrus. Due to an influx of new teaching staff this program has been reassessed and redelivery of some of the teaching ideals has had to be established. 80% of staff rated this training very good and has impacted their quality first teaching. Subject leaders had revised long term plans and schemes of learning to ensure all staff are supported in delivering the content to support the needs of the students. Lesson plans are following the principles of effective teaching model, this is reflected in teacher delivery and see during deep dives and learning walks. Student voice has reflected that they are supported in their learning as are able to follow the structure of the lessons. Subject leads have further identified areas of additional support, such as in science when a new teacher expressed that they did not feel confident in the delivery, support was put in place and teachers confidence improved. Subject deep dives have shown that the subject leaders know their staff well and where they need to support. Training has been set up to support LSA,s and delivered across the NS academy schools. LSA’s have been given the tools to support students to fully meet their needs. This was delivered by SLT.

	6

	Enrichment and cultural capital – PP students do not have a same opportunities outside school as their peers. Disadvantaged students should have many opportunities to experience a plethora of enrichment and cultural activities. 
	Our school provides a wide and meaningful range of Cultural Capital experiences, ensuring that even the most deprived students have access to enriching opportunities. Students have taken part in sports events and competitions, both internal and external, including pickleball, darts, football and athletics. Beyond sport, pupils have benefited from museum visits, outdoor pursuits, interactive play experiences, theatre trips and musical choir activities, all of which broaden their cultural understanding and personal development.
Participation is carefully monitored through an attendance log, which shows that the majority of students engaging in these opportunities are in receipt of Pupil Premium. The next step is to identify any students who have not yet accessed enrichment activities and to target tailored opportunities that best meet their individual needs.
In addition, KS3 students in Years 7 and 8 benefit from weekly timetabled enrichment lessons, offering further experiences such as swimming, construction, music, drama and catering, ensuring that cultural and practical learning is embedded into the curriculum.


	7/8
Therapeutic needs of the students
	A wide range of additional needs identified in Education, Health and Care plans that require a Therapeutic approach.
Ensure that there is a programme of therapeutic interventions planned to meet the needs of individual students
A wide range of social, emotional and mental health needs as identified through the Education, Health and Care plans and through safeguarding concerns.
	Girls Group – School Nurse Intervention
The Girls Group has been established with support from the school nurse and is facilitated by ESSA and SaLT intervention staff. It provides a safe, supportive environment for girls (female at birth) to openly discuss concerns, build friendships, and develop confidence. Across the school, each year group typically includes only 2–3 girls out of 16 students, making this dedicated space particularly valuable. Listening to Learners feedback shows that 90% of attendees enjoy the group and feel comfortable within the environment, demonstrating its positive impact on wellbeing and peer connection.
ESSA Intervention
A structured referral system is in place to ensure that students who require ESSA support are identified and offered intervention. ESSA sessions focus on developing students’ social and emotional skills through weekly planned work tailored to their ongoing needs. Strategies explored in sessions are shared with key staff, ensuring consistent support across the school day.
A recent example includes a Year 9 student who improved their emotional regulation after learning a strategy in ESSA. This approach was shared during a behaviour briefing and implemented consistently by all staff, with evidence recorded in daily briefing logs.
The ESSA intervention lead has also worked intensively with students who initially struggle to engage, including a Year 7 student with significant trust difficulties. Through persistent relationship‑building, the student has now begun to participate in short ESSA sessions—an important breakthrough.
Currently, 21 students receive ESSA support, with an impressive 95% attendance rate. One Year 9 student demonstrated measurable progress, increasing their Boxall Profile score from 109 in November to 122 by the end of the year. This reflects improvements in purposeful attention, constructive participation, and positive responses to others, aligning with the student’s SEMH development targets.
Play Therapy
Play therapy is offered to five students across Years 7 and 8, focusing on early intervention for younger pupils. The play therapist attends school weekly on Thursdays and works from the sensory room. Close collaboration with tutors and parents/carers ensures a joined‑up approach to supporting each child’s emotional needs.
Sensory Room
A new sensory room has been created in the KS3 building, equipped with sensory tables, beanbags, fidget tools, and specialist light cubes. Students use the space to regulate, calm, or reflect quietly when needed. Early feedback shows that the room is a valued resource for emotional regulation and sensory support.




Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	Mentoring 
	Education First
Empower Mentoring 
South West ALP (Formerly SGSE)
JHF Mentors
NAOS
Rocksteady


	Careers and work experience
	Bristol WEX






9
